Pupil premium strategy statement — Bishop Perowne
CofE College

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 1172
Proportion (%) of pupil premium eligible pupils 30.46
Academic year/years that our current pupil premium 2025-2026
strategy plan covers (3-year plans are recommended —

you must still publish an updated statement each

academic year)

Date this statement was published Jane Price
Date on which it will be reviewed 1/10/26
Statement authorised by 1/12/25

Pupil premium lead Callum Aitken
Governor / Trustee lead Ruth Scotson

Funding overview

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Detail Amount
Pupil premium funding allocation this academic year £409,453.00
Pupil premium funding carried forward from previous years | £0

(enter £0 if not applicable)

Total budget for this academic year £431,363.42




Part A: Pupil premium strategy plan

Statement of intent

At Bishop Perowne, our vision is rooted in humility and service: “We do nothing from
selfish ambition or conceit, but humbly count others more significant than ourselves.”
This ethos underpins our commitment to being courageously inclusive—ensuring that
every student, regardless of background, is valued, supported, and empowered to
thrive.

The Pupil Premium funding plays a vital role in helping us to raise the attainment of our
disadvantaged learners. Our strategy directly addresses the additional academic,
social, and emotional challenges that disadvantaged students may face, and seeks to
remove these barriers with compassion and determination.

We use the Pupil Premium Grant to provide an enhanced educational offer for
disadvantaged students, enabling them to maximise their progress and access
opportunities that support their social mobility. Our approach is grounded in quality-first
teaching, underpinned by strong core values, which we believe is the most effective
way to raise attainment for all students. To sustain this, we invest in ongoing, relevant
professional development for our staff—ensuring they are equipped with the latest
evidence-based strategies to meet the diverse needs of our learners.

We want all our students—especially those supported by the Pupil Premium—to enjoy
learning in a safe, secure, and stimulating environment. We aim for them to be
intellectually curious, confident, and successful across all subjects. Our inclusive
approach not only benefits disadvantaged pupils but also uplifts the entire school
community.

Our Aims:

o To courageously identify, understand, and remove the barriers facing
disadvantaged students

e To support and improve their attendance and engagement with school life

o To raise their academic achievement and personal aspirations

o To level the playing field in access to enriching experiences and opportunities
o To improve post-16 prospects and pathways for disadvantaged students

o To ensure all staff are empowered through high-quality CPD to deliver excellent
teaching and learning for every student




e To nurture reflective and morally responsible citizens who can thrive in modern-
day Britain.

By being courageously inclusive, we strive to ensure that every student at Bishop
Perowne is seen, heard, and given the tools to succeed—today and in the future.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge |Detail of challenge
number

Literacy

Less access to books, reading opportunities and a wide vocabulary leads
to lower literacy levels for some students in receipt of pupil premium

funding
Year Avg Reading % at or above  |DA avg reading[DA % at or
age expected age above ex-
pected
7 12:05 64 10:05 45
3 13:04 66 11:05 38

Attendance and 100% participation

Students in receipt of pupil premium funding show lower attendance
compared to peers, which limits learning opportunities. Improving
attendance and ensuring 100% classroom participation are essential for
closing attainment gaps, as active engagement supports knowledge
retention, confidence, and overall achievement.

2024 — 2025 10% gap between PP and Non-PP (91% & 81%)

SEND

Complex SEND needs for some of our PP students meaning accessing the
curriculum is more challenging. In consultation with our Educational
Psychologist and our observations, we have seen a rise in the number of
students needing higher levels of in-class support for all SEND areas, but
particularly SEMH.




Financial cost

Due to the cost-of-living crisis, we have been in contact with families and
carers more regarding access some additional learning resources and
opportunities. We are acutely aware of the cost of attending school and we
see this as a priority barrier to overcome.

some of our students in receipt

A combination of all the above can lead to reduced prior attainment for

of pupil premium funding, meaning they are

at risk of being misplaced when considering their true academic capability.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Attainment - to increase % of
disadvantaged students gaining 4+ and 5+ in
EM

To raise disadvantaged 4+ attainment in
English and Maths from 33 % to 45%

To raise disadvantaged 5+ attainment in
English and Maths from 15% to 30%

Curriculum development: To improve
curriculum equity for disadvantaged
students

98% of DA students to receive first choice
of options (vs. 92% of non-DA)

'Year 10 data (Spring 1 and Summer 2)
demonstrates that DA and non-DA is in line
with national average

75% of DA drop-ins demonstrate engaged
learners

Pedagogy. To improve the engagement of
disadvantaged students with their learning
by developing metacognitive skills and
fostering a culture of high expectations.

100% of teachers report, in their appraisal
reflections, an improvement in their
knowledge and skills in using metacognitive
strategies to support student engagement
and in applying high expectations.

100% of students can articulate, through

surveys or focus groups, how active




engagement influences their learning and
progress.

100% of drop-ins show effective use of
metacognitive strategies to support active
engagement and applying high
expectations for all students.

Attendance. To improve disadvantaged To ensure disadvantaged Year to Date
students’ attendance (YTD) attendance is in line with or above
national averages (86%)

To decease the percentage of Persistent
Absentee (PA) disadvantaged students
from 49% to 46% or below

To decrease the percentage of Severely
Absent (SA) disadvantaged students from
16% to 12%

Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to
address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £373,621.15

Activity Evidence that supports this Challenge number(s)
approach addressed
Contribution towards the 1,2, 3,4,5.

employment costs of a EEF Guidance and Toolkit

wide range of school
staff to support the
academic and pastoral
development of each

Teaching assistants can have a
meaningful impact on pupil progress—
but their deployment is critical.

pupil. We believe The latest EEF guidance recommends
that staffing is the most |that TAs should supplement, not
significant lever in replace, the teacher. Pupils who need

raising the attainment of |the most support must still spend
disadvantaged students, |significant time with their classroom
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and we invest
strategically in high-
quality teaching,
targeted support, and
strong pastoral care
including:

deputy SENCo
study centre manager

TLC Lead (x3) and
ELSA (x3)

Inclusion managers (x2)
attendance officers (x3)
pastoral assistants (x2)

safeguarding officers
(x2)

teaching assistants

EAL support staff

teacher. When teaching assistants are
trained and deployed to deliver
structured, evidence-based
interventions to small groups or
individuals, the impact is far greater
than when they provide general
classroom support.

EEF also stresses the importance of
scaffolding learning and promoting
independence, avoiding over-reliance
on adult support. Training for TAs is
essential, with EEF suggesting 5-30
hours per intervention to ensure quality
delivery.

Alongside targeted academic support,
improving attendance remains a
priority. The EEF Guide to the Pupil
Premium and DfE’s Working Together
to Improve School Attendance highlight
that reducing persistent absenteeism
removes barriers to learning and
strengthens outcomes for pupils most
at risk.

Finally, wider strategies such as
parental engagement—rated +4
months impact in the EEF Teaching
and Learning Toolkit—can complement
academic interventions by fostering
strong home-school partnerships.

For full details, see the EEF Teaching
and Learning Toolkit and the updated
Deployment of Teaching Assistants
Guidance Report.

Funding for PP students
to attend curriculum
related trips as part of
the cultural capital
programme

Cultural Capital and Enrichment
Opportunities

Bourdieu’s theory of cultural
reproduction highlights how children
from middle-class backgrounds often
gain an advantage in education through

1,2, 3.
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access to cultural capital—knowledge,
experiences, and resources that
support academic success. Research
continues to show that cultural capital,
largely transmitted at home, influences
attainment, including GCSE outcomes.

The EEF Guide to the Pupil Premium
(2025) stresses the importance of
ensuring all pupils—particularly those
from disadvantaged backgrounds—can
access enrichment opportunities such
as educational visits, residential trips,
and after-school activities. These
experiences help build teamwork,
broaden horizons, and support well-
being, ensuring no child misses out on
opportunities enjoyed by their peers.

EEF Teaching and Learning Toolkit
Evidence

Physical Activity: Low academic impact
(+2 months), but strong benefits for
health and attendance. Structured
programmes that link sport with
learning are most effective.
[educatione...ion.org.uk]

Arts Participation: Moderate impact (+3
months) on attainment in subjects like
English, maths, and science, alongside
wider engagement benefits.
[educatione...ion.org.uk]

Extending School Time: Moderate
impact (+3 months) when additional
time is well-planned and focused on
learning needs.
[educatione...ion.org.uk]

For full guidance, see the EEF
Teaching and Learning Toolkit and the
EEF Guide to the Pupil Premium.




Funding for PP 1,2,3
participation in EEF Evidence on Physical Activity and
enrichment activities e.g [\rts Participation

sports participation,
Duke Of Edinburgh,
residential outdoor
education visit & extra-
curricular activities (e.g.
STEM)

The EEF Teaching and Learning
Toolkit confirms that physical activity
offers important benefits for pupils’
health, well-being, and physical
development. While these benefits are
valuable in their own right, the
academic impact is modest—around +2
months’ progress over a year when
programmes are well-structured and
linked to learning. Extra-curricular
sports can also support improved
attendance and engagement,
particularly when combined with short,
focused teaching sessions in literacy or
numeracy. [educatione...ion.org.uk]

Arts participation continues to show a
moderate positive impact, averaging +3
months’ progress across the
curriculum. Evidence suggests that
involvement in the arts can enhance
attainment in subjects such as English,
mathematics, and science, with
benefits observed in both primary and
secondary phases. These approaches
also contribute to wider engagement
and personal development.
[evidencefo...ing.org.au]

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £29,789.33

Activity Evidence that supports this approach Challenge
number(s)
addressed




Contribution towards

Literacy teaching
assistant and associated
literacy interventions

Numeracy teaching
assistant and associated
numeracy interventions

Core teaching assistants
in PP heavy groups in
maths and English
departments including
associated interventions

EEF Guidance on Tuition and Teaching Assistant
Deployment

EEF’s latest guidance reinforces that high-quality
classroom teaching remains the most effective
way to improve pupil outcomes. However, for
pupils who need additional support—particularly in
the post-pandemic context—structured tuition can
be highly impactful when implemented well.

\When tuition is delivered by trained teaching
assistants, EEF recommends the following
principles:

e Supplement, don’t replace, classroom
teaching: Pupils should continue to benefit
from strong teacher-led instruction.

Use structured, evidence-based
interventions: Programmes should be
carefully chosen and focused on specific
learning goals.

Provide sufficient training for TAs: EEF
suggests 5-30 hours per intervention to
ensure quality and consistency.
Coordinate with teachers: Planning and
reviewing sessions together helps maintain
alignment with classroom learning.

For full details, see the updated Deployment of
Teaching Assistants Guidance Report.

1,2,3

Year 11 Additional
resources & staffing

Examples of targeted support chosen include:

e Revision resources for disadvantaged
pupils: Providing structured materials such
as revision packs, flashcards, and note-
taking guides (e.g., Cornell notes) to help
pupils consolidate learning and prepare
effectively for assessments.

Academic catch-up for pupils with
additional needs: Trained staff will deliver
structured interventions for pupils with
historically poor attendance, SEND, or
SEMH needs to address gaps in

knowledge. EEF highlights that
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interventions are most effective when they
are evidence-based, time-limited, and
closely aligned with classroom teaching.

e Support for vocational coursework:
Bespoke interventions for practical or
vocational subjects can ensure pupils meet
course requirements and maintain
engagement.

EEF stresses that these strategies should be
planned and monitored carefully, ensuring they
supplement—not replace—high-quality classroom
teaching.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £27,952.95

Activity Evidence that supports this approach Challenge
number(s)
addressed

Extra- 2

curricular & |The EEF Guide to the Pupil Premium recommends wider

strategies to remove non-academic barriers to learning.
One key element is ensuring equitable access to
enrichment activities, such as residential and international
trips, which can build cultural capital, strengthen social
skills, and enhance well-being.

trip support

The EEF highlights that these experiences contribute to
pupils’ personal development and engagement, which in
turn supports academic progress. These opportunities
should be planned carefully to ensure they are inclusive
and target disadvantaged pupils who might otherwise
miss out. Funding can be used to subsidise costs, provide
logistical support, and remove financial barriers, ensuring
that all pupils benefit from the same high-quality
experiences as their peers.
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Contribution
towards Well
Aware

Supporting Pupils with SEMH Needs

For pupils experiencing social, emotional, and mental
health (SEMH) challenges, targeted support is essential
to improve readiness to learn and reduce behaviour
incidents.

Providing access to specialist staff—such as the
Wellbeing Lead or Mental Health Nurse—can help pupils
develop coping strategies, emotional regulation, and
resilience. These interventions align with evidence from
the EEF Teaching and Learning Toolkit, which rates
Social and Emotional Learning as having a moderate
positive impact (+4 months) on academic progress when
delivered through structured programmes that explicitly
teach skills like self-management and social awareness.

EEF guidance emphasises that these approaches are
most effective when:

Integrated into a whole-school strategy for
behaviour and well-being.

Delivered consistently and linked to classroom
learning.

Combined with high-quality teaching and targeted
academic support.

2,3

Contribution
to Careers
Advice And
Guidance
(CIAG)
worker

Personalised
CIAG and
Personal
Development
curriculum for
those who are
PP.

Enhanced
CIAG support

Enhanced CIAG Support for Pupil Premium Students

The EEF Guide to the Pupil Premium (2025)
recommends wider strategies to remove barriers to
learning, such as improving access to high-quality
careers education and personal development
opportunities. These strategies help disadvantaged pupils
make informed decisions about their future and raise
aspirations, which is strongly linked to improved
attainment and engagement. [educatione...ion.org.uk]

The updated Gatsby Benchmarks (2025) set the standard
for world-class careers guidance and emphasise:

e Personalised careers programmes tailored to

individual needs, particularly for vulnerable and
disadvantaged pupils.

2,3
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for PP
students

Meaningful encounters with employers and
providers, ensuring pupils understand a full range
of pathways, including technical and vocational
routes.

Embedding careers education across the
curriculum and linking it to personal development.
[gatsbybenc...rks.org.uk], [careersand...rise.co.uk]

Contribution to CIAG Worker and Personalised Support

Funding a dedicated CIAG (Careers Information, Advice
and Guidance) worker ensures that Pupil Premium
students receive:

Individualised careers advice aligned with their
interests, aspirations, and next steps.

A personal development curriculum that builds
confidence, resilience, and soft skills—critical for
social mobility and successful transitions.
Enhanced support for disadvantaged pupils,
including those with SEND or SEMH needs, to
overcome barriers and access opportunities.

Evidence from the Unequal Playing Field report highlights
that disadvantaged pupils often miss out on extra-
curricular and enrichment activities that develop soft skills
and networks. Providing targeted CIAG and personal
development helps close these gaps and supports long-
term outcomes.

Total budgeted cost: £431,363.42
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